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Executive Summary 

Now in its fourth year, the BFI Film Academy has continued to grow and 

develop. This evaluation assesses the difference that it makes to young people 

who participate, to the organisations that host the courses, and to the wider 

sector overall. It sets out the findings from the continued tracking of alumni from 

all years. 

The programme continues to meet its targets 

This research sets out the continued growth of the programme. Satisfaction 

scores remain high, as do measures of quality. The quantitative and qualitative 

findings presented in this report indicate the ways in which the programme is 

having the greatest impact, how this impact is being achieved and how the 

programme can continue to develop to ensure its continuing success.  

The programme has achieved all its targets. Figure 1 illustrates an ‘at a glance’ 

indication of the programme against the Key Performance Indicators set 

internally, and by its source funders, the Department for Education.  

Figure 1 - Programme performance against targets 

Targets Year four (2015-16)  
 

Key Performance Indicators ✓ Achieved 14 of the 14 

Film Forever ✓ All of the four Film Forever targets 

Department for Education ✓ Achieved all five targets 

Wider outcomes in Remit letter ✓ Judged likely to be achieved 

—  

Quality and participant satisfaction remain high 

— Quality and satisfaction scores from post-programme surveys remain very 

high and consistent with previous years, albeit with a very slight dip.  

— Diversity indicators have either remained the same or improved, notable 

increases in Black, Asian and Minority Ethnic participants and those 

reporting having been on Free School Meals. 

— There seems to be greater diversification away from participants residing in 

the wealthiest areas of the England. 

The programme influences career choices, even three years 
on 

— 91% of year three participants still intend to work in film, one year on from 

their participation.  

— This figure also remains high for those participating in year one, with 85% 

indicating that they intend to work in film (and 75% of participants from years 

1-3 still in education are studying film subjects).  

— Overall, 50% of participants from years 1-3 reported that the BFI Film 

Academy had a large influence on their education and career decisions since 

taking part. This is consistent with previous years and is high, in our view.  

— Of all those taking part previously, just 10% reported that they could have 

done something similar from existing provision, 38% said there is nothing like 

it, 30% said there was nothing like it in their area. 

“Meritocracy” and networks are important factors behind this 
success 

— This year, the evaluation has included additional qualitative research to 

assess the impact of the programme on participants: 

— Participants view the ‘meritocracy’ of the courses as a motivating factor. 

— Participants value the uniqueness and effectiveness of the more equal 

relationships they have with tutors and mentors, also the overall culture of 

support and exploration. 

— Participants are not particularly consistent in describing how they have 

developed creatively, over and above describing specific technical skills or 

outputs. 
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— Participants gained a lot from the ‘authentic’ engagement they have had with 

industry professionals. 

— The Film Academy process has helped some participants to confirm their 

intended roles and professional identities and others to broaden their ideas 

in this regard. 

— Participants described collaboration and agile working as particularly strong 

elements contributing to their professional capital. 

— Perceived barriers to progression included material and geographical factors, 

as well as a greater need to understand entry routes to the industry. 

— Networks are essential to participants’ development, but should be 

considered differently at local and national level. 

Course leaders remain highly engaged with the programme 

Course leader perspectives emphasised the value of the programme as well as 

opportunities for it to develop and build on its success: 

— Course leaders consider the BFI Film Academy to provide a unique and 

essential mix of technical skills and opportunities for participants to learn how 

to be a professional. 

— It allows participants to explore and develop their creative and professional 

identities and prepares them well for the types of careers likely to be 

available. 

— In this way they feel that the approaches to participant development will help 

to ‘future-proof’ the UK film workforce. 

— Course leaders appreciate the growing strength of the Film Academy but 

also feel there is a need for something at the ‘next level’ (e.g. a wider 

apprenticeships scheme or micro-commissioning). 

— There remain challenges around implementing and embedding the two 

qualifications, it was suggested this could be more targeted. 

— All those interviewed mentioned the benefits the Film Academy brings in 

terms of diversity, including socio-economic background, ethnicity and 

gender. This was seen as vital for the future of the industry. However, it was 

also stated that in order to maintain this the BFI needs to stay in touch with 

participants and organisations, and support those from regional courses as 

alumni, potentially in some form of ‘next steps’ programme. 

Universities see the programme as providing vital skills 

Higher education representatives and employers within the sector – when 

aware of the programme – view it as a positive experience for the young people 

they work with: 

— There is good awareness of the programme among HE representatives, less 

so among employers. The former recognise attendance as showing 

commitment and postivie professional attitude. 

— Both HE representatives and employers indicated there are greater 

opportuniteis for closer collaboration with the BFI and course providers. 

— There was a very strong matching of the skills reported as being required by 

HE and employers and those reported as being developed by participatns 

and course leaders. 

— Employers suggested there is a need for a greater shift towards vocational 

and skill-specific trainnig across further and higher education, and a potential 

role for BFI in supporting this. 

Conclusion 

The evaluation of year four of the BFI Film Academy shows that it is continuing 

to meet its targets and providing an essential gateway to professional 

filmmaking for young people across the UK. Participants are increasingly 

diverse and longitudinal data shows that those taking part are committing to, 

and preogressing in, film careers.  
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1. Introduction 

The BFI Film Academy is a national programme aiming to provide opportunities 

for talented and committed young people between the ages of 16-19 to develop 

new skills and build a career in the film industry, no matter where they live or 

what their background.  

BOP Consulting was commissioned in February 2013 to evaluate the Film 

Academy. This report sets out the findings from Year 4 of this research.  

1.1 Programme structure 
The BFI Film Academy is part of the BFI’s overall 5-19 Film Education Scheme, 

which states: 

Our aspiration is for film to be part of the education of every young person in the 

UK 

The BFI Film Academy provides part of the highly specialised offer of the overall 

scheme and aims: 

1. To give talented 16-19 year olds with a passion for film, from all backgrounds 

across England, the opportunity to be part of the UK’s future film industry. 

2. A programme which will provide a full overview of all film aspects: practical 

and theoretical; cultural and commercial; and will identify nurture, celebrate 

and showcase future talent. 

The programme is structured around three main components: 

1. A Network programme of 46 courses (in year four), which provided mainly 

regular training in film over weekends and some midweek sessions. These 

mainly operated between October and February. 

                                                      
1 Questionnaires used are made available online at: http://bit.ly/1KC4JQR. 

2. A series of Specialist residential programmes (animation, documentary, 

screenwriting, programming, visual effects, and programming); and a BFI 

Film Academy Scotland residential.  

3. An intensive Craft Skills residential programme, which has taken place over 

two weeks in spring of each year and which was run by the National Film 

and Television School (NFTS). 

1.2 Overview of our aims and approach 
The evaluation has three main aims:  

1. Evaluate the running of the BFI Film Academy and make recommendations 

for its improvement.  

2. Assess whether the programme meets its expected outcomes, including 

targets set by the Department for Education and the impact on participants 

and their progression.  

3. Develop a tracking database for the programme, which can be used to 

monitor programme alumni as they progress through education or their 

careers.  

This report outlines findings from all four years of the evaluation and has a focus 

on the overall impact of the programme, as well as recommendations on future 

activity.  

In summary, the research methods used in the year four evaluation have been:1 

— Visits to Network courses, which included observation of sessions and 

interviews with around 40 participants.  

— Attendance at and observation Specialist and Crafts Skills residentials. 

— Interviews with Network course leaders.  

— Interviews with representatives from Higher Education Institutions and 

employers from the UK film sector 
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— A post programme survey, distributed to all participants via email and 

Facebook, to ask their views on the programme immediately after 

completion. 

— A tracking survey of BFI Film Academy alumni, which was sent out by email, 

distributed to Facebook groups, and included follow-ups by text message.  

The evaluation has been structured around a logic model, which has helped us 

to develop the theory of change behind the programme and define Key 

Performance Indicators with the BFI programme management.  

Results are presented as UK-wide except, where figures for England are 

presented beneath (where available).  

The survey number of the source of the data is given underneath each figure, 

with ‘Yx’ referring to the Year of participation and ‘Sx’ referring to the Survey 

number. For example, Y1:S3 refers to Year one participants and the third 

survey (i.e. one year on from the programme finished). 

This year we have also focused the evaluation on three areas raised by 

previous evaluations as requiring further investigation. These are: 

4. Professional identity and the significance of professional networks 

5. Quality of the courses – what does an ‘optimal’ course look like in terms of 

structure and pedagogical approach 

6. Impact on the UK film sector 

We have used both survey analysis and additional interviews with participants, 

course leaders, and representatives from Higher Education Institutions and 

employers in the film sector in order to explore these areas in further depth (full 

information on methods is provided in the appendices). 
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2. Impact on participants 

Overall participant satisfaction with both the Network and Specialist courses 

remains high (Figure 2). As with satisfaction the quality indicators remain high 

across all dimensions. Satisfaction is highest with Tutors and Mentors; Team 

activities; and Content of the course. 

Figure 2 – Satisfaction indicators findings (all respondents) 

Question Year 
four 

Difference to years 1 - 3 

Quality indicators 83% -6% 

Participant satisfaction (overall) 94% -1% 

Network courses – satisfaction 90% -5% 

Specialist courses - satisfaction 97% -1% 

Source: Y1:S1; Y2: S1, Y3: S1, Y4:S1 

 

 

 

 

 

 

 

 

 

 

 

 

2.1 Diversity 
The diversity data for Year 4 is largely consistent with previous years, and in 

most areas shows an improvement from Year 3.  

Figure 3 – Diversity indicators 

Question Year 
four 

Difference to years 1 - 3 

BAME background – Network 31% +5% 

BAME background – Specialist 31% +5% 

In receipt of FSM 16% +4% 

Attended fee-paying school 7% - 

Reporting a disability 10% +2% 

Female participants 49% +1% 

Courses outside London 77% - 

Source: Y1:S1; Y2: S1, Y3: S1, Y4:S1 

2.2 Progression and future plans 
One year on from taking part in the Film Academy the largest proportion of Year 

3 participants are at university (41%), followed by those finishing their A-levels 

or BTEC (22%). The figures are broadly similar to previous years, although a 

higher proportion report being in paid full or part time work this year (10% 

compared to 3% last year).  

Figure 5 indicates the subjects being studied by participants taking part in Years 

1, 2 and 3. We can see that the majority are studying subjects directly related to 

film (71% of last year’s participants). A further 20% are studying subjects that 

they hope will benefit their film career, or that they hope to make films about. 

9% of Year 3 participants are not studying subjects related to film, which is a 

consistent proportion from previous years.  
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Figure 4 - Destinations of Year 3 participants – one year on 

 

Source: Y3: S3 (59) 

                                                      
2 Note the low base size and the probability of sample selection issues  

Figure 5 - One, two and three years on – subjects being studied 

 

Source: Y1: S7 (18), Y2: S5 (38), Y3: S3 (45) 

Figure 6 represents survey data relating to participants’ future plans and shows 

a relatively consistent level of intentions over the years. 85% of participants 

from year one intend to work in film (with the remaining 15% indicating that they 

will retain an interest in film as a hobby)2. 94% of year two participants intend to 
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work in film in the future, and and 89% of year three participants intend to work 

in film.  

Figure 6 - One, two and three years on - future plans 

 

Source: Y1: S7 (26), Y2: S5 (352), Y3: S3 (64) 

 

The aspirations of participants over time can be seen in Figure 7.  

Figure 7 - Intentions to work in the film industry (agree or strongly agree) 

 

Source: Bases:Y1:  214, 150, 83, 27, 26 Low base size. Y2: 303; 146; 72, 54. Y3: 254; 141, 64. Y4: 301.  

 

The strongest trend presented here is that the aspirations to work in film have 

dipped slightly for those taking part in year one since taking part. However, this 

has only been by 8% in the four years since the programme when many of the 

participants are much further in their training and careers which indicates a 

strong and resilient level of aspiration to work in film across all cohorts of 

participants.  

 

92% 
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2.3 Influence of Film Academy over time and 
‘additionality’ 

As in previous years participants report a strong influence of the Film Academy 

on their onward trajectories with around 50-55% of Year 1 and 2 participants 

suggesting that it has had a strong influence on their choice of subjects and 

jobs. There has been a slight dip in Year 3 participants reporting this (from 57% 

last year when they completed the course to 48% this year), although the range 

(i.e. almost 50%) is still normal in comparison to participants from previous 

years.  

Figure 8 - Influence of the Film Academy on future choices (‘The Film 
Academy had a large influence on my choice of subjects or job now’) 

 

Source: Bases: Y1:  214, 150, 83, 27, 26 Low base size. Y2: 303; 146; 72, 54. Y3: 254; 141, 64.  

Participants also reported that the Film Academy is unique in offering something 

local and affordable. Of all those taking part previously, just 10% reported that 

they could have done something similar from existing provision, 38% said there 

is nothing like it, 30% said there was nothing like it in their area, and 14% said 

there was nothing like it in their budgets.  

2.4 Impact of the Film Academy in the 
participants’ words 

We also interviewed a broad range of year four participants and alumni about 

their experiences on the Film Academy. They spoke about a range of issues 

and areas of impact. 

When asked to provide examples of their creative development, many 

participants described designing sets, or achieving completed films, or 

designing costumes – examples were generally quite output, rather than 

process focused. A few participants described the process of collaborating on a 

creative vision, or adapting their ideas due to resource limitations, or 

discovering a whole new way of achieving an intended effect based on an 

unexpected situation, as ways in which they had developed creatively.  

The shooting days taught us to be really flexible, dealing with water, sand – the 

public! These were all things we couldn’t have learned how to do without just 

getting out there and doing it. (Network Participant)  

Working with the cameras we’d have to come up with different shot types, as 

well as referencing different films that we’ve seen in the past, thinking about 

how to do it here, but also to do it differently (Network Participant) 

Especially with what you’re using with materials. You become creative with the 

lack of resource. You see the paper or foil and you think you can make a little 

spaceship. You use creativity to see what you can make out of it. Creativity in 

that kind of way. Using and utilising materials properly and in unexpected ways. 

(Specialist Course Participant) 

Aspects of the Film Academy experience described by participants as being 

particularly effective included: 
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Hands-on learning: compared to other courses elsewhere, participants found 

the hands-on learning style of the Film Academy more useful. They found this 

approach particularly useful for learning technical skills: 

(this course is) more practical (compared to other courses in school or 

elsewhere). I’m a hands-on person, I learn by doing it not writing it. All hands-on 

work is best for me to learn. (Network Participant) 

Self-motivation and enabling environments: participants identified the 

learning style as being more ‘free’ than in other contexts – there’s no ‘model 

answers’ and they’re not expected to necessarily ‘know’ the correct answer, 

instead being given directions for various options to try out themselves. 

Participants were encouraged to find their own way to solve problems and many 

participants were surprised by how innovative some of the solutions could be. 

I: Why are you taking part? 

P: Mainly for experimental purposes. I want to apply for as many courses before 

going to uni in September. I just wanted to get a head start, to improve my 

confidence. So when I go to first year uni, I’ll feel like I can do it, maybe lead a 

team. I think we always under-estimate the psychological factor in working in 

the creative industries. (Specialist Course Participant)  

  

Industry-like environment: The Film Academy was described as providing an 

industry-like environment in a number of ways: delivering work within a tight 

timeline, working in teams, and going through the complete production process. 

Participants reported that such environments stretched them and enabled them 

to pick up professional skills in a very short period of time.  

Authentic engagement with tutors and industry representatives: 

Participants expected lectures and career sessions from industry speakers but 

didn’t anticipate how useful the advice would be and how authentic the 

experiences described would be. The tutors were also described as genuinely 

helpful, often inspirational, and willing to spend time with and troubleshoot for 

the groups. Industry speakers gave the participants advice on immediate next 

steps such as the kind of volunteering positions to go for, or on-set roles to look 

out for, which festivals to submit to, what is needed in portfolios, what it’s like in 

the first year of film study and so on. Industry speakers also told participants 

about expectations in relation to skills and attitudes by employers e.g. to deliver 

work on time, be punctual, and to be able to work with other people. Participants 

appreciated the genuinely useful and practical nature of this advice.  

I feel like these kinds of intense residentials are the closest to an industry 

feeling without being in an actual industry environment yet. It’s just really 

reassuring and informative to meet people and speak to them and have 

someone honestly tell you things. Everyone who come are so supportive. You 

just think it’s a big scary thing that you have to do by yourself. But now it doesn’t 

seem too bad at all, really encouraging. It also made you be able to handle 

yourself in industry environment. Even though it’s designed for students now I 

feel like I can go to industry environment without being intimidated, and think I’ll 

be alright. (Specialist Course Participant) 

Accessible to different level of skills: despite the fact that participants had 

different level of experiences with film making, the overwhelming majority 

reported learning a great deal from the courses. The positive environment 

created by their peers and tutors also helped to ease anxieties from participants 

who felt they hadn’t had the same level of experience as others. 

This latter observation is particularly important in relation to the diversity aim of 

the programme, where participants need to be made to feel there is a ‘place’ 

within courses for them to fit into.   

Collaboration: participants identified collaboration to be one of the most 

important skills for their future career in film, as filmmaking is itself a very 

collaborative process. Collaborative working was reported as particularly 

contributing to skills across two areas: 

Trust in others: identifying the opportunity to improve the quality of their work 

through incorporating different views and ideas from other people. Being able to 

put their own ideas aside and recognising the value of other people’s ideas was 

reported as a core aspect of their development, and one which participants felt 

would help them in their careers going forward.  

Thinking of progressing to film industry, one thing I’ve learned is that I have to 

pitch in idea to get made. The idea I pitched didn’t get into production, I was a 

tiny bit bitter about that now. But that later on I get better at working on 
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someone else’s idea because I realise filmmaking is such a collaborative 

process you really need to get better in working in teams. And there will come a 

point you’ll get your own idea to be made but you have to help other people on 

things they’re more passionate about until you get to that point. Network 

Participant) 

 

Interaction with teams: being mindful of other people’s ideas was a core 

element of their development, but this was matched with learning to pitch in. 

Learning how to express themselves, feeling confident to put forward their 

opinion, or direct others were reported as key learning points and also 

something that was likely to be useful in their future careers.  

Agility: participants learned to become more adaptive to different 

circumstances. They had to let go of their ideal concepts or perfectionism and 

do the best within constraints around resource, time and skills. The time 

pressure of producing quality outputs also meant participants were learning to 

compromise and be creative with available resources.   

We’d come up with stuff together and discuss what would work, what wouldn’t 

work, based on the situations we found ourselves in, we had to work through 

stuff together instead of just doing it all on our own. (Network Participant) 

 

Taking on constructive feedback, rapidly creating new material, deciding to 

change a technique within 10 minutes due to time and skills constraints, were all 

mentioned as examples of ‘learning on the job’ that would be difficult to replicate 

in other course structures. These findings suggest that there are a range of 

skills being developed that go beyond the ‘technical’ or ‘soft’ skills discussed in 

previous evaluations and instead relate to the acquisition of professional capital. 

Particularly the types of professional capital required to work in the 

contemporary creative industries (i.e. specific technical skills alongside flexibility 

and a sensitivity and understanding of different roles and approaches). This 

point is discussed further in the accounts of employers later in the report.      

In general, participants built up a great deal of confidence through the process 

of acquiring professional capital. The positive support from peers, tutors and 

industry representatives also instilled participants with a ‘can-do’ attitude to 

makes important first steps towards their future careers (as was suggested by 

the survey results indicating the strength of the Film Academy’s influence on 

participants – up to three years after they have completed the programme). 

You’re around people just as passionate as you, we’re all motivating each other, 

I’m inspired by people of my age. People of my own age know they want to be 

in the future. And then there’s people where we want to be saying to us we can 

do it. (Specialist Course Participant)  

  

These motivating environments, along with the clear learning of skills taking 

place, is likely an explanation for the findings above showing a strong 

commitment to a career in film from current and past participants.  

Value of Networks: Participants reported a clear sense that what they were 

participating in was part of a bigger national network. This in itself seemed to be 

quite inspiring to participants as they described feeling part of a community of 

filmmakers and young people interested in film beyond their locality as much as 

within it. 

In my area I don’t have a lot of friends want to do filmmaking. It’s always good to 

connect to a group with same interest. I’m still in contact with people from the 

BFI academy. I’ll do the same with these people, still talk to them, get their 

Facebook, and talk about some ideas. I still have the same mentality, still talking 

to people, always trying to learn new things from them. (Network Participant) 

Working with other participants and course staff was described as essential to 

develop many of the above skills and behaviours, indeed the overwhelming 

approach to describing the experience of the Film Academy was as a 

collaborative enterprise. Participants learned to recognize each other’s 

strengths and weaknesses, to appreciate other people’s expertise, exchange 

knowledge, and to build on each other’s ideas 

All participants highly valued their emerging networks with both peers and 

tutors. At the Future Film Fest, they recognised the value of coming together at 

a national event to interact with professionals and other young filmmakers from 

across the country. However, the greatest value was clearly attributed to the 

local networks that were becoming established through the Film Academy. This 
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was particularly the case with the Cambridge and Great Yarmouth groups we 

spoke to where the lack of media and creative industry infrastructure locally was 

highlighted. The BFI Film Academy was perceived of as the only creative 

(filmmaking) opportunity in these areas. Participants indicated that they valued 

and would seek to continue to build the networks they had developed at a local 

level.  

2.5 Impact of internship programme 
These findings are based on a separate programme of research, assessing the 

internship programme in depth. The BFI Film Academy Internship Programme 

aims to give young people who were not going into further education another 

route into industry. It is designed to build on the BFI Film Academy and is 

delivered by Creative Skillset.  

2.5.1 Impact on participants 
Participants are hoping to boost careers through the internships but have vague 

ideas about how, saying:  

"The Film Academy taught me to walk, the internship will teach me to run". 

(Intern Prospective Student, 2015/16) 

“At the time I applied I was just happy to be doing any thing related to film 

making, not very specific idea– I did expect more technical training – more or 

less what I expected – a mixture of doing not so exciting works – but also 

having the chance to do some film making.” (Intern Alumni, 2015/16) 

For many, the internship was not the first entry into the industry and they had 

completed other work experience.  

The impact was reported as being in three main areas:  

1. Learning about the culture of working in the film industry  

“The BFI film academy was very different, more film and creative focused, 

internship more focused on organization, business as a whole, much more 

professional detail oriented.” 

2. Refining existing skills in a film sector context 

We heard some of participants using technical skills, or improving soft skills, in 

this professional environment. The internships helped them to apply and refine 

these skills: 

“It was the first step into the industry in that I have gained a lot of transferrable 

skills, especially communication and coordination. I had to handle relationship 

with external organisations like IntoFilm, liaise with them to organize events, a 

lot of event planning.” 

3. Deepening understanding of how careers in film work 

“Overall I want to be a film maker – through these experience I got lots of advice 

from people in the industry.. different routes different ways (e.g. I got to where I 

am for doing it like this). Overall it has made me more confident about it.” 

“I gained a better understanding of the ecology film making”. 

Two of our four interviewees found employment in film as a direct result of the 

Internship:  

“The way it happened was that when I finished the internship I got a job working 

for a TV company, which made me understand I was very interested in it. 24 TV 

– a week work experience, got offered a three month as a production assistant 

and research… I would have not got that job if it was not for my internship.” 

“I have interned for three month at a small company called Lupus Film. My 

experience here turned out to be a lot longer, I am still here, as I have been 

offered a 6 month contract. I have worked on a series of very different 

productions including animated film.” 

Other interviewees were either moving straight into education or remained 

looking:  

“For me the real benefit will come after university as I can demonstrate I have 

relevant work experience.” 
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The programme complements the BFI Film Academy effectively, as set out 

below.  

Figure 9 – Mapping Film Academy and Internship Outcomes 

 Film Academy 

outcomes 

Internship outcomes 

Characteristics Soft skills such as 

communication. 

The application of these 

skills to professional 

environment e.g. 

communicating in a team.  

Attitudes and 

behaviours 

Motivation to 

undertake a career in 

film. 

Improved understanding of 

how to apply this motivation: 

“I know I need to sell 

myself”. 

Skills Technical skills and 

understanding of the 

creative aspects of 

making film 

Skills related to “The 

business of film” e.g. 

organisation, event planning.  
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3. Network perspectives 

A number of interviews were also held with course leaders from across the 

country, including representatives from newer, as well as more established 

courses. They highlighted a number of impacts of the Film Academy: 

3.1 Future-proofing the workforce 
When asked whether they felt the needs of the film sector would change much 

over the next five years and how the Film Academy was adapting to meet 

evolving needs, course leaders were very positive about how well the current 

model would likely fit. This was based on a number of factors: 

Ongoing need for development of ‘soft skills’ – there was a general 

consensus that the ‘soft skills’ previously described (i.e. how to be a 

professional when working in the sector) would likely remain the same, even if 

there are ongoing and rapid changes in technology or craft skills.  

Linking with established and emerging professionals – similarly, since the 

current model seeks to link participants to both emerging and established 

professionals, it was felt that this could evolve as the workforce does. The aim is 

to provide interaction with film professionals and convey an understanding of 

the ecosystem of the industry, which will remain essential for people seeking to 

enter it.  

Developing ‘portfolio’ skills – Career models are changing and becoming 

more varied and often short-term. As a result, it will be vital that those entering 

the industry have finance, entrepreneurial, and business development skills.  

Freelancers and individuals with portfolio careers will need to develop a diverse 

professional identity and will need support for that. 

Sustaining diversity – Course leaders mentioned how the Film Academy 

provided an important way to support greater diversity in the film workforce. It 

was described as unique, operating at a both a national and local level with 

some of the best film companies and young filmmakers in the UK. In order to 

strive for greater diversity in the creative workforce (in terms of gender, 

ethnicity, social class, and geographical representation) it is important that high-

quality training models like the Film Academy continue to be supported. As 

many of the findings indicate, there are very few alternative training models that 

can offer the geographical and social diversity being achieved by the Film 

Academy.  

3.2 Career barriers 
Linked to the above point, when asked what they thought the main barriers were 

to establishing a career in film for the participants they work with, course leaders 

overwhelming focused on socio-economic factors. This included the lack of 

diverse representation onscreen, as well as the ‘free internship’ culture, the low 

salaries of entry-level positions, and the lack of supporting networks for 

freelancers and those on insecure employment contracts.  

As with other parts of the creative industries this also creates an economic and 

geographic barrier, with a concentration of opportunities in London and the 

south of England. While the BFI was praised for focusing on social, cultural and 

geographic diversity through the Film Academy, it was also suggested that there 

is a broader need to work with employers and the wider sector to improve the 

conditions and opportunities for those entering it from all areas and walks of life. 

3.3 Value of networks 
Course leaders were asked how they have designed the courses to maximise 

the potential of the local and national networks the young people can become 

part of. Their responses were similar and highlighted a number of issues and 

opportunities: 

The importance of the BFI brand – makes the Film Academy feel like a national 

programme and goes beyond the delivery organisations. This also provides 

opportunities for participants to engage with those form other courses, as well 

as for organisations and tutors to interact, although it was mentioned that this 

could be supported further. Some course leaders also stated that they would 

value more students being linked to BAFTA support, particularly those in areas 

where the film industry is small or non-existent and there few other networking 

opportunities. 
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All those interviewed described using Facebook groups to keep participants 

networked and informed of upcoming and emerging opportunities. Some 

organisations offered alumni continued use of equipment, although the 

resources available for this were not always able to meet demand.  

Course leaders described how alumni from previous Film Academy courses 

could also be inspirational role-models for current participants, as well as 

providing the opportunity to introduce participants from across different years of 

the course.  

It was suggested by a number of those interviewed that energies to support 

alumni necessarily fell towards those with increased levels of motivation and 

exhibiting greater talent, and that these were also the ones who tended to be 

most active within networks and opportunities after their initial involvement. It 

was also suggested that there is a need for ‘next level collaboration’ and 

support and training beyond entry level – apprenticeships and ‘micro-

commissions’ were both mentioned as potential appropriate models for this.  

3.4 Most challenging aspects of courses 
Course leaders described the Film Academy as invaluable and unique, and 

were keen to see its continuing support. However, they also described some of 

the challenges apparent in running successful courses and made some 

suggestions as to how the process could be improved.  

It was generally felt that the timescale between being informed of funding and 

delivery was a little short, and that earlier indication of funding would benefit 

delivery, selection and recruitment (particularly outside of traditional networks). 

It would also allow the course staff to better understand the support needs and 

learning goals of different students (particularly useful for those with additional 

support needs).  

It was also suggested that networking days between course staff from across 

the country early in the process would be very beneficial, particularly for those 

newer to the Film Academy. This could include opportunities to share and 

exchange best practice, as well as develop ways in which the regional courses 

could be more strongly networked throughout the process to the benefit of 

participants. Subsidised travel for these sessions would also be particularly 

welcomed.  

The other challenges reported tended to relate to the Arts Award and Preparing 

to work in the Film Industry accreditations: 

Most of those interviewed were using Arts Award and felt well equipped to do 

so, although there was some mention of how an overview of why Arts Award 

adds value to the Film Academy experience (based on examples from other 

courses) could be useful.  

While seeing the value of the qualifications there were many comments on 

“relentless box ticking”. It was suggested that the qualifications could more 

closely relate to practical work rather than written work to limit the paperwork for 

participants and staff; for example, instead of writing about copyright, asking 

production teams to address copyright issues in their film. Evidencing learning 

through work in practical classes would also fit into the course better (e.g. call 

sheets as evidence of time management skills rather than blogging or other 

more classroom based approaches). 

The fact that Arts Award does not offer UCAS points until gold level was 

mentioned as a barrier with some participants not seeing any clear added value 

in taking on the qualification. While one of those interviewed did offer a specific 

gold course (for participants to take up after the Academy), they also 

acknowledged that this was relatively resource intensive for staff and 

participants and was not of interest to many of those who take part.   

It is clear that the participants highly value the practical elements of the course 

and are therefore often reluctant to take on the additional qualifications as these 

are perceived to be more similar to their work in school, college or university. It 

was suggested by some course leaders that there could perhaps be targeting of 

the qualifications towards those not engaged in, or unlikely to engage in, further 

or higher education. Although it was also mentioned that confidence can be an 

issue with these participants and that there needs to be reflection and support 

time built in to the courses to ensure success with the qualifications, which isn’t 

always possible.  



 

17 
 

4. What makes an ‘optimal’ 
course? 

One of the lines of enquiry for the evaluation this year was to explore the 

elements that lead to an ‘optimal’ course for participants.  

The elements of an optimal course in the perspectives of course leaders and 

participants were: 

Relating to the inputs into the programme: 

1. Diversity of participant background and experience -  the ability to try 

different skills and therefore decide on career direction. Diversity of 

participant background and experience was also highlighted as a crucial and 

unique aspect of strong courses. 

Relating to the processes within the programme: 

2. Collaborative working - These skills are vital in all film careers – teamwork, 

sharing information and knowledge, understanding and valuing other ideas 

and perspectives, developing solutions together. Collaboration was 

described by tutors and participants as a core element of the Film Academy 

experience.  

3. Problem solving and finding creative solutions - was described as an 

essential skill for equipping participants to enter the industry. Creativity was 

also described as especially helpful for younger cohorts where this might be 

their first opportunity to explore creative solutions to ‘real world’ problems.  

4. Interactive and varied – practical sessions ensure difference to school work 

and hands-on experience of a range of roles ensures that participants 

understand the responsibilities of all those involved in filmmaking.  

5. Ideas development - Ensuring tutors are good at facilitating discussions 

during ideas development stages, and drawing out the perspectives of all 

participants was described as vital for a successful course – this is especially 

important at early stages in the course when groups don’t know each other 

and there is a risk of dominance by more confident or experienced 

participants. 

Relating to the focus of the programme: 

6. Mentor relationships – the ways of giving feedback might be different to 

other professional situations but the overall process is the same and these 

relationships are a core aspect of ‘professional experience’ – it’s also 

important that staff have different approaches to ensure the right mentor is 

provided for the different learning styles of participants. 

7. Industry standards and experts – The development of specific technical 

skills and use of industry standard equipment were described as rare in other 

educational contexts and essential to the quality experience gained on Film 

Academy courses. Industry experts provide inspiration and ‘real-world’ 

knowledge, particularly for courses in areas without a strong local industry 

where there are few opportunities for students to hear directly from 

professionals. It is also important to work with individuals with a balance of 

industry experience and skills in relating to young people. 

It is suggested that those involved in delivering the Film Academy consider 

these seven elements when developing and designing, as well as reflecting on, 

courses to ensure that they are most effectively providing the unique 

opportunities that that Film Academy brings – based on the perceptions and 

experience of participants and course leaders. 
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5. Impact on the broader UK film 
sector 

This year, for the first time, we also spoke to representatives from those working 

in higher education and early-career employers around the UK to understand 

their perceptions of the Film Academy, and whether the skills and experiences 

being gained by participants was well suited to their current and future needs  

5.1 Perspectives from Higher Edcuation 
Those working in higher education were aware of the BFI Film Academy and 

knew of current students who had attended regional courses, or more notably, 

the specialist and craft skills residentials. They also suggested that attending 

the Film Academy was a ‘signal of interest’ in recruitment as it provides 

evidence of prospective candidates “taking responsibility, committing, 

completing and succeeding”.  

Many remarked on the good attitudes of alumni, with one stating; “anyone can 

teach skills but attitude is different. Good attitude comes from tenacity borne out 

of industry focused training.” Another added; “Attitude is real strength - a very 

forward focused attitude gives a sense of direction and place in the film 

industry”. 

Of the academics interviewed two (of four) mentioned that although they 

recognised it could be a coincidence, they had a belief that initially Film 

Academy participation indicated clear strength against other candidates but that 

standards seemed more mixed now. Both were aware their sample was small 

and that there could be a number of factors at play, not least the range of 

experiences of the students applying for courses changing each year. It was 

also suggested that increasing diversity might mean more alumni are at an 

earlier stage in their careers (and therefore with a requirement to do HND rather 

than come directly to HE). In general these two respondents felt the BFI brand 

effectiveness was potentially becoming diluted. Note that we have found no 

other evidence to support this in our research.  

All those interviewed discussed how the connection between Film Academy 

courses and higher education institutes could be stronger. Applicants from Film 

Academy courses did not seem particularly more informed about the course 

they were applying to than non-attendees. This indicated that further links 

between academia and Film Academy courses would be welcomed, as well as 

increased career and vocational guidance, it was suggested it would be 

beneficial to direct students to the appropriate course, or into apprenticeships or 

employment. It was also acknowledged that there is a clear diversity gap in 

universities and that stronger ties between Film Academy course providers and 

universities may help to address this in the longer term. 

While all acknowledged that soft skills are vital for successful university 

experiences and onward careers, there was also a recognition that these must 

be combined with hard-edged technical, production and business skills. The fact 

that the Film Academy clearly focuses on both was acknowledged and 

welcomed. Other core skills described as essential for success were, team 

working and collaboration, linking and networking with industry professionals, 

knowing how to behave in a professional context, and ‘storytelling’ rather than 

just technical abilities.    

One academic felt that the Film Academy, like many film schools, creates 

‘calling cards’ and mimics existing forms of filmmaking rather than questioning 

what cinema is, creating genuinely new content, innovating, and exploring the 

medium through experimentation.  There was mention of the Arts Council 

England funded ‘Random Acts’ programme as more questioning of the form, but 

also an acknowledgement that recruitment and the underlying model is different 

to the Film Academy. Another respondent mentioned that BFI could use the 

Film Academy as an exemplar to promote filmmaking across national agendas 

and to lobby to get film to permeate education policy at a school level. 

5.2 Perspectives from employers 
Awareness of the Film Academy was more patchy among prospective 

employers, although they each suggested that there may be others in the 

companies who were more aware of the programme. The Specialist courses 

weren’t widely known among the respondents taking part.  
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Employers also mentioned that workforce diversity is hugely important and that 

the Film Academy track record of recruitment of diverse applicants is appealing. 

Much of the film sector is about creating art and communcating ideas, and it is 

important that what is communicated represents diverse viewpoints and 

perspectives.  

Sheffield Doc/Fest provided an example of where links were strong between 

industry and the Film Academy, although this was partly due to the fact that they 

work out of the same building. Sheffield Doc/Fest have worked with interns from 

the Film Academy (including three in the previous year). While they tend to be 

younger than graduate interns and therefore lacking in confidence and 

experience by comparison, each was described as ‘blossoming’ in the role and 

the experience was described as very rewarding on both sides. Sheffield 

Doc/Fest were particualrly keen to highlght to interns that the industry isn’t just 

about production and enable them to experience an even greater range of roles.  

It was also noted that the needs of some employers may be more specific than 

the Film Academy alone can accommodate. A representative from the visual 

effects company Framestore discussed how some of the participants she had 

engaged with on the VFX residential were more interested in expanding their 

knowledge of the practice, rather than representing a specific field they would 

like to enter. In this example, new employees often come from an interest in 

gaming, or visual art, rather than film, and it may be useful for Film Academy 

recruiters to consider potential participants from more cross-arts backgrounds 

and interests to ensure they are meeting the broad needs of the sector.  

In terms of skills required by the sector the responses from employers were 

similar to those working in higher education and also closely match the skills 

reported as being strongly developed in Film Academy courses by participants 

and course leaders. These included; having ambition and drive, communication 

skills (verbal and written), teamwork, problem solving, and trouble-shooting. 

One employer stated “some soft skills need to be taught and fostered across the 

board – through Film Academy, through universities and apprenticeships, and 

on the job”. A number of employers also questioned whether the university 

system alone was the best way of equipping emerging employees with the 

broad base of skills required in the sector.  

Some made comments on the limits of academia, indicating that higher 

education teacher skills are sometimes outdated and that courses don’t tend to 

provide industry-ready graduates. Uxbridge and NESCOT (North East Surrey 

College of Tech) were specifically praised, as were Bournemouth, Bolton, 

Hereford and others. This lack of adequate training in universities means that 

companies take on a training burden, which can be costly, hence a reported 

move to link further to apprenticeships. The respondents hope that this, 

combined with universities moving further towards a system of industry-focused 

degree training will help to develop the skills required by the sector. 

Visual effects companies often seek those without university degrees for 

apprenticeships and therefore find few established networks to disseminate 

information on availability.  The respondents taking part in this research 

(Framestore and Double Negative) were very interested in the Film Academy as 

a route to targeting potential applicants for apprenticeships and placements. 

Double Negative also has an introductory session promoting understanding of 

visual effects for non production staff in their company. They indicated that they 

would be interested in creating something with BFI (or a course provider) to 

introduce Film Academy participants to their business.  

The visual effects companies identified specific skills currently lacking in their 

industry. They reported that they need people with a mix of artistic and technical 

skills who could come from mathematics, computer science or physics 

backgrounds as much as from arts. The lack of cross arts/science education 

was reported as an issue for them, and one that looks unlikely to be resolved 

soon given the increasing segregation of school subjects. Specialist shortages 

in artist disciplines include effects animation (simulation work) and compositing.  

Also, Augmented Reality and Virtual Reality need directors who can work in real 

time, and are areas where potential skills gaps may emerge. 

In terms of the future, employers mentioned knowledge and skills in social 

media, evolving technologies and interactive media would be required as the 

film sector (as with many others) is evolving quickly in these areas.  
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6. Conclusions  

There is clearly a strong match between what Film Academy is providing and 

what is needed in the sector, according to the range of accounts considered in 

this year’s evaluation. This should be built upon and celebrated. The findings 

also suggest four further areas for consideration as the Film Academy enters its 

fifth year 

 

First, there is something unique and interesting relating to the locality of the 

experience and therefore the need to support local film infrastructure. The Film 

Academy is an extremely motivating experience for young people, but some feel 

there is nothing else for them to progress into once they are finished. Others 

see it as a career springboard. There is therefore a challenge for the 

programme to cater for these quite different needs. 

 

Second, there may be a typology of participants emerging. In particular, this is 

shaped by how ‘Fixed’ and ‘Fluid’ they are in terms of their professional 

identities – the BFI and course managers may wish to consider how courses 

may need to change to cater for this. They may also wish to consider how the 

nature of their emerging professional identity might affect participants’ onward 

choices and trajectories. 

 

Third, the BFI and course providers may wish to consider how ‘creativity’ (or 

more accurately ‘creativities’) can be more openly discussed and developed 

within courses. As identified through interviews with Higher Education Institutes 

and employers this is a clear need of film sector and other sectors, and the BFI 

may wish to consider how they ‘open up’ the conversation around how 

participants are developing their creativities. 

 

Finally, we established a set of ideas around what an ‘optimal’ course is made 

up of. It should be considered further how this information can inform existing 

and future providers of BFI Film Academy and other relevant courses.  
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Appendices 

Appendix 1 - Methodology 

Figure 10 - Surveys, samples and response rates  

Survey Sample / response rate Date Reference 

Post participant programme survey (year one) 236 / 50% Q1 2013 Y1; S1 

Year one participants tracking survey (one) 159 / 71% Q3 2013 Y1; S2 

Post participant programme survey (year two) 387 / 41% Q1 2014 Y2; S1 

Year one participants tracking survey (two) 139 / 30% Q1 2014 Y1; S3 

Year two participants tracking survey (three) 387 / 65% Q3 2014 Y2; S2 

Year one participants tracking survey (three) 75 / 16% Q1 2015 Y1; S4 

Year two participants tracking survey (two) 274 / 39% Q1 2015 Y2: S3 

Year three participants post programme survey 254 / 24% Q1 2015 Y3: S1 

Year one participants tracking survey (three) 27 / 6% Q3 2015 Y1: S5 

Year two participants tracking survey (two) 76 / 12% Q3 2015 Y2: S4 

Year four participants post programme survey 313 / 30% Q1 2016 Y4: S1 

Year one participants tracking survey (four) 26 / 6% Q1 2016 Y1; S6 

Year two participants tracking survey (four) 56 / 6% Q1 2016 Y2; S5 

Year three participants tracking survey (four) 64 / 6% Q1 2016 Y3; S3 

    

Margin of error 

Margin of error refers to the maximum expected difference between the true 

population and the survey estimate.  

Except where a low base size is noted, the margin of error for these surveys 

varies between 3% (course manager survey) and between 10% (with the later 

alumni surveys). 

For example, in lay terms, this means that we can be confident that nineteen out 

of twenty times, the figure reported in our findings is within 6% of the “real” 

figure, (i.e. the figure were we to have received responses from all participants). 

Sample variance 

The sample reached during the surveys are broadly representative and 

consistent with the overall sample by participant age, regional breakdown, and 

gender. No more than 5% of respondents come from any single course. 

However, as in both 2015 and 2014 it has under-represented the number of 

BAME participants, when compared to the total number of participants on the 

course  

Figure 11 - Sample variance (post programme survey) 

Sample % of respondents 

from BAME 

groups (2015) 

% of respondents 

from BAME 

groups (2015) 

% of respondents 

from BAME 

groups (2014) 

Total participants (EOA) 31% 27% 30% 

Post-programme survey 23% 20% 16% 

 

Year one 

The first year of the evaluation was designed to be comprehensive,  

and include attendance at almost all the Network courses. Tasks included: 

— Contextual analysis to help us understand the context for the BFI Film 

Academy. We reviewed literature on the film education sector.  

— Development of an evaluation framework. 

— Fieldwork: Network programmes. We visited 22 of the 24 Network courses 

and conducted hour-long interviews with each of the programme managers 

to gain a detailed understanding of how the different programmes are 

functioning and understand the impact and effectiveness of the programme. 

During visits we observed sessions and (where possible) conducted short 

interviews with participants.  
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— Fieldwork: Residential. We spent two days at the Residential and interviewed 

the participants, tutors and project managers.  

— Development of tracking database. We designed and modelled  

a tracking database to ensure we can keep track of the participants’ 

progression as they enter Higher Education or careers. We used two 

different approaches to reach participants (Facebook; Email), as well as 

providing generous incentives for taking part, in order to ensure that we 

gained permission and contact details for around half the participants. The 

database is held on a secure server and will be used to assess impact 

periodically, with the first survey six months after programme completion (in 

Autumn 2013).  

— Stakeholder interviews to understand sector context: 

— Eight teachers who ranged from heavily involved to not at all involved in the 

project, to understand the fit with education. 

— A range of strategic stakeholders to understand how it fits with their own 

programmes and activities.  

— Others involved in the programme, including Chaperones from  

the Residential and the Alumni Officer.  

Year two 

— Visits to 5 of the 40 Network courses, which included observation of sessions 

and (where possible) interviews with participants. 

— Interviews with Network course project managers. 

— An online survey, which 35 Network course managers responded to. This is 

88% of Network course managers.  

— An online survey distributed to all participants via email and Facebook, 

asking their views on the programme. 

— A tracking survey of participants from year one of the BFI Film Academy, 

which was sent out by email, distributed to Facebook groups, and included 

follow-ups by text message. There were two surveys: one was sent in 

October 2013 and one in May 2014, both to the same group.  

— Attendance at and observation of all Specialist and the Crafts Skills 

residentials, including interviews with participants.  

Year three 

— Interviews with Regional Activity Fund leads (X6). 

— A tracking survey of participants (as above) for all three years. 

— Four focus groups in Spring 2015: Barbican; BFI Southbank; Tyneside; 

NFTS.  

Year four 

— Continuation of end of year surveys for Year 4 participants, and tracking 

surveys for previous participants 

— Interviews with 40 participants and alumni at Future Film Fest (Southbank), 

Tyneside Cinema, Calling the Shots Animation Residential, and NFTS Craft 

Skills Course  

— Interviews with Course Leaders from Brighton Film School, Eastside 

Educational Trust, Home, Next Gen Skills, Zoom Cymru, Tyneside Cinema, 

Calling the Shots 

— Employer interviews with Inside Pictures, Framestore, Double Negative and 

Sheffield Doc/Fest 

— Higher Education interviews with Bournemouth University, Royal 

Conservatoire of Scotland, University of Westminster, Ravensbourne and 

Kingston University 
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